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         Annotation: Assessment plays a central role in second language teaching, as it shapes 

pedagogical decisions, learner motivation, and the overall direction of language development. 

For decades, traditional assessment methods—such as standardized tests, discrete grammar 

exercises, and high-stakes final examinations—have dominated language classrooms. 

However, these approaches provide only a fragmented picture of learners’ language 

proficiency and often fail to capture communicative competence, strategic abilities, and the 

capacity to use language in real-life contexts. As a result, educators and researchers have 

increasingly turned to alternative assessment, which aims to provide a more holistic, learner-

centered, and contextually meaningful evaluation of language competence.          
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        Project-Based Learning (PBL) has resurged in mainstream education as a structured, 

inquiry-driven pedagogy in which learners engage in extended projects culminating in a 

tangible product or public presentation. In the L2 classroom, projects provide contexts for 

meaningful language use where students negotiate goals, plan tasks, gather information, and 

produce outcomes that matter to real audiences. Several comprehensive reviews have located 

PBL as an evidence-informed approach applicable across subjects, including languages 

(Thomas, 2000; Bell, 2010).  

       Theoretical foundations: why PBL suits second language acquisition 

1.  Communicative principles. PBL puts communicative language instruction 

into practice putting functional language use and meaningful interaction ahead of isolated 

drills. According to Savignon when students participate in real-world communicative activities 

that call for meaning negotiation their communicative competence grows. Instead of being an 

end in and of itself language becomes a tool for achieving common objectives in project work. 

(integral citation) Savignon (2002) highlights that the development of communicative 

competence is facilitated by classroom activities that emphasize meaningful communication. 

meaningful communication promote development of communicative competence.  

2. Task-based alignment. PBL and task-based language teaching (TBLT) have  

a common  core. idea that learning a language is best done while working toward a goal. 

Researchers like Willis and Ellis have demonstrated how well-designed tasks generate chances 

for output negotiation and feedback—processes associated with L2 development. PBL expands 

these tasks into long-term multi-phase projects that allow scaffolding and complexity to be 

changed as the project progresses.       

         3. Constructivist and socio-cognitive learning theories. theories of sociocognitive and 

constructivist learning. PBL adheres to constructivist principles which state that students build 

knowledge via active inquiry social interaction and introspection. Projects that are long-term 

and collaborative encourage co-construction of meaning internalization of language forms and 
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metacognitive techniques. Thomas (2000) offers a framework that connects these theoretical 

foundations with PBL practice. 

         Benefits evidenced in the literature 

       Projects that result in products that are made available to the public greatly improve task 

authenticity and increase student commitment to the learning process. Students typically 

exhibit higher levels of engagement responsibility and sustained effort when they are aware 

that their work will be seen heard or used by a real audience outside of the classroom. When 

tasks are perceived as relevant to real-life contexts and meaningful communicative purposes 

students participate more actively and stay more motivated according to numerous studies and 

pedagogical reviews. Additionally long-term intentional communication is a requirement of 

project-based learning. Students frequently use the target language in a variety of significant 

ways during the planning idea negotiation content research draft revision and presentation 

stages. This extended interaction offers richer opportunities for input and output which are 

crucial for language development in contrast to brief transactional classroom activities. In 

addition to increasing fluency this kind of consistent language use helps students develop 

pragmatic competence by teaching them to modify their language depending on the audience 

goal and social context. Beyond language improvements project work inherently incorporates 

a variety of transferable skills that are becoming more and more important in both professional 

and educational contexts. Project workflows incorporate collaboration information literacy 

digital competency and critical thinking as students collaborate to solve problems assess 

sources and produce multimodal products. Bell (2010) highlights that project-based learning 

promotes meaningful language use while also effectively supporting the development of these 

21st-century competencies. Additionally PBL provides a great deal of flexibility when it comes 

to dealing with learner diversity. Teachers can distinguish between linguistic and cognitive 

demands within a single classroom task by structuring projects with multiple entry points and 

clearly defined roles. While working toward common objectives students can contribute in 

accordance with their strengths learning preferences and proficiency levels. According to 

Thomas (2000) and Stoller (2006) this flexibility makes project-based learning especially 

appropriate for classrooms with a diverse student body because it fosters inclusivity without 

compromising academic or communicative standards. 

           Challenges and Considerations 

            Despite the pedagogical advantages of alternative assessment, its implementation 

presents a number of challenges that must be carefully considered. One frequently reported 

issue is institutional readiness. Although teachers often express positive attitudes toward 

alternative assessment, actual implementation may be limited by factors such as insufficient 

professional training, heavy teaching workloads, time constraints, and rigid curricular 

structures that prioritize traditional examinations (Sassi, 2023; Afitska, 2014). For instance, 

designing and managing performance tasks, portfolios, or peer-assessment activities demands 

significant planning and ongoing monitoring, which can be difficult to accommodate within 

large classes or tightly packed syllabi. Moreover, research in some EFL contexts indicates that 

traditional assessment formats—such as multiple-choice tests, short-answer items, and 

standardized exams—continue to dominate, with performance-based or learner-centered 

assessments employed less frequently (Iranian EFL research, 2025; Panadero et al., 2016). This 

reliance on conventional methods often stems from a combination of administrative 

expectations, resource limitations, and concerns about comparability and accountability. 
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             Finally, considerations of learner readiness and support are critical. Students 

unfamiliar with self- or peer-assessment may initially struggle to provide accurate feedback, 

set meaningful goals, or interpret rubric criteria effectively (Concina, 2022; Zhao, 2010). 

Teachers must therefore scaffold these practices through explicit instruction, modeling, and 

gradual introduction to complex tasks, ensuring that learners can engage meaningfully with 

alternative assessment and benefit from its formative potential. Despite these challenges, 

careful planning, professional development, and supportive classroom structures can enable 

alternative assessments to realize their pedagogical advantages while mitigating potential 

limitations. 

        Alternative assessment represents a transformative approach to evaluating second 

language learners, shifting the focus from isolated measurement of discrete knowledge to a 

holistic, learner-centered perspective that values authentic language use, reflection, and 

continuous development. By incorporating portfolios, self- and peer assessment, and 

performance- or project-based tasks, teachers can capture a more comprehensive and 

dynamic picture of learner competence, encompassing linguistic accuracy, communicative 

effectiveness, strategic skills, and metacognitive awareness. The theoretical foundations of 

constructivism, sociocultural theory, and communicative competence provide strong 

justification for these practices, highlighting the importance of meaningful engagement, 

scaffolded participation, and authentic interaction in the language learning process. 
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