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Abstract. The acquisition of phraseological units constitutes a significant challenge in foreign
language learning, particularly for philology students specializing in French. This article
examines the key difficulties encountered in teaching French phraseological units and identifies
pedagogical strategies to address them. Drawing on linguocultural and cognitive approaches,
the study highlights issues such as semantic opacity, cultural specificity, and limited exposure
in instructional materials. The findings suggest that integrating contextualized teaching
methods and intercultural competence can enhance students’ mastery of phraseology.
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TPYJHOCTU OBYYEHUSA ®PAHIY3CKUM
DOPASEOIOI'NYECKUM EJIMHUIIAM
CTYAEHTOB-®UJIOJIOI'OB

Annotamus. OcBoeHre (pa3eoOTHUECKUX eIUHUI] TPEACTaBIseT co00H OHY U3 Haubosee
CIIOXHBIX 3a/a4 B MPOIECCe M3YYCHUS WHOCTPAHHOTO SI3bIKa, OCOOCHHO JISi CTYACHTOB-
(GUIONOroB, CHENUMAIM3UPYIONMXCS Ha  (PAHIy3CKOM s3bIke. B 1maHHOW cTaThe
paccMaTpUBaIOTCS OCHOBHBIC TPYIHOCTH, BO3HUKAIOUIME TPU OO0ydeHHH (PaHIy3CKOM
¢dpazeonornu, a TaKkKe MPEAIAraroTcs MEeIaroTHYecKHe IMOIXOAbl K HX IIPEOIOJICHHIO.
Onupasch Ha JUHTBOKYJIbTYPOJIOTHYECKMH M KOTHUTHBHBIA MOJIXOJBI, HCCIEIOBaHUE
BBISBISIET ~TakWe MpoOJeMbl, KaK CEMaHTHUYECKas HEMpO3payHOCTh, KYJbTYpHas
00YCIIOBIICHHOCTH ¥ HEJJOCTATOYHOE MpeJICTaBICHHEe (hPa3eoTOTHUeCKUX SUHUIl B yUEOHBIX
Mmarepuanax.  Pe3ymbraTbl  uWCCIeIOBaHHWsS ~ IOKA3bIBAIOT,  YTO  HCIHOJIB30BaHHE
KOHTEKCTYQJIM3UPOBAHHOTO  OOYYeHHST W  pa3BHTHE MEXKYJIbTYPHOW KOMIICTCHIINU
crocoOCTBYIOT Oosiee 3(h(heKTHBHOMY YCBOCHHUIO (hPA3EOIOTUH.

KiroueBbie cioBa: ¢paszeosnorus, oOyueHue (GpaHIly3cKOMY S3bIKY, CTYIEHTbHI-(QHIOIOTH,
UIMOMAaTHYECKHE BEIPAKCHNS, TMHTBOKYJIbTYPOJIOTHIECKUI TTOAXO, H3y9E€HHE HHOCTPAHHBIX
A3BIKOB, CEMaHTHYECKast HEPO3PAYHOCTb.
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Introduction. Phraseological units — such as idioms, collocations, proverbs, and fixed
expressions — constitute a core component of linguistic competence and play a crucial role in
achieving fluency in a foreign language. In the case of French, phraseology is particularly rich
and culturally marked, reflecting historical traditions, social practices, and national worldview.
For philology students, whose academic training requires not only linguistic accuracy but also
deep cultural understanding, mastering phraseological units is both essential and demanding
(Meunier & Granger, 2008).

Despite their importance, phraseological units remain one of the most challenging
aspects of foreign language acquisition. Unlike single lexical items, they are often
characterized by semantic non-compositionality, meaning that their overall interpretation
cannot be deduced from the meanings of individual components. This semantic opacity creates
difficulties in comprehension and retention, especially for learners who rely on analytical
strategies (Wray, 2002).

Moreover, phraseological units are closely tied to cultural context. They often encode
culturally specific knowledge, metaphors, and symbolic associations that may be unfamiliar to
learners from different linguistic backgrounds (Dobrovol’skij & Piirainen, 2005). For
philology students, this necessitates not only linguistic competence but also the development
of intercultural awareness and interpretive skills.

Another significant issue is the insufficient representation of phraseology in teaching
materials and classroom practices. Traditional language instruction tends to prioritize grammar
and isolated vocabulary, leaving phraseological competence underdeveloped (Nesselhauf,
2005). As a result, students may achieve grammatical accuracy while still lacking naturalness
and expressiveness in communication.

In addition, negative transfer from the native language can lead to errors in both
comprehension and production of phraseological units. Learners often attempt to translate
idiomatic expressions literally or apply equivalent structures from their mother tongue, which
may result in inappropriate or incorrect usage (Moon, 1998).

Given these challenges, it becomes necessary to reconsider pedagogical approaches to
teaching phraseology. This study aims to identify the key difficulties faced by philology
students in learning French phraseological units and to explore effective strategies for
overcoming these obstacles. The research is grounded in the linguocultural and cognitive
frameworks, which emphasize the interconnectedness of language, culture, and cognition in
the learning process.

Methods. This study employs a qualitative research design based on the analysis of
pedagogical literature and classroom practices. Data were collected through:

1. Review of existing research on phraseology and foreign language teaching;
2. Analysis of French language textbooks used in philology programs;
3. Observation of common learner difficulties reported in academic studies.

The methodological framework combines cognitive linguistics and linguocultural
analysis to interpret the challenges associated with phraseological competence (Wray, 2002).

86|Page



Western European Journal of Linguistics and
***** Education
L7 Volume 4, Tssue 4, April 2026
https://westerneuropeanstudies.com/index.php/2
ISSN (E): 2942-190X Open Access| Peer Reviewed

B8 This article/work is licensed under CC Attribution-Non-Commercial 4.0

Results. The analysis revealed several key challenges in teaching French phraseological
units:

1. Semantic Opacity. Many phraseological expressions cannot be understood through the
literal meanings of their components. For example, expressions like poser un lapin (to stand
someone up) create confusion for learners due to their non-compositional nature.

2. Cultural Specificity. Phraseological units often reflect cultural norms and historical contexts
unfamiliar to students. This limits comprehension and appropriate usage (Dobrovol’skij &
Piirainen, 2005).

3. Limited Representation in Teaching Materials. Textbooks frequently provide insufficient
coverage of authentic phraseological expressions, focusing instead on standard vocabulary and
grammar (Meunier & Granger, 2008).

4. Transfer from Native Language. Students tend to rely on phraseological equivalents from
their native language, leading to errors and misinterpretations (Moon, 1998).

5. Contextual Usage Difficulties. Even when students understand the meaning of a
phraseological unit, they often struggle to use it appropriately in discourse.

Discussion. The findings confirm that teaching phraseological units requires more than
traditional vocabulary instruction. A linguocultural approach can help bridge the gap between
language and culture by providing contextualized explanations and authentic examples.

Incorporating corpus-based materials and real-life communication scenarios can
enhance students’ exposure to phraseological usage (Sinclair, 1991). Additionally, comparative
analysis between native and target language phraseology can reduce negative transfer and
improve comprehension.

Teachers should also emphasize the pragmatic and stylistic aspects of phraseological
units, enabling students to use them appropriately in different communicative contexts.

Conclusion. The study demonstrates that the teaching of French phraseological units to
philology students is a complex and multifaceted process that extends beyond the traditional
boundaries of vocabulary instruction. The challenges identified — semantic opacity, cultural
specificity, insufficient pedagogical attention, and negative language transfer — highlight the
need for a more comprehensive and integrated approach to phraseology in foreign language
education.

Importantly, phraseological competence should be viewed as a key indicator of
advanced language proficiency. Without a solid command of idiomatic and fixed expressions,
learners may struggle to achieve naturalness, expressiveness, and pragmatic appropriateness in
communication. For philology students in particular, this competence is indispensable, as it
directly relates to their future academic and professional activities, including translation,
teaching, and linguistic analysis.

The findings suggest that effective teaching of phraseology requires the integration of
linguocultural and cognitive perspectives. Educators should prioritize contextualized learning,
exposure to authentic materials, and the development of intercultural competence.
Furthermore, systematic inclusion of phraseological units in curricula and teaching resources
is essential for ensuring balanced language development.
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Future research may focus on empirical studies involving classroom experimentation,

the development of specialized teaching materials, and the use of digital corpora and
technologies to enhance phraseological learning. By addressing these areas, scholars and
educators can contribute to more effective methodologies and ultimately improve the quality
of foreign language education.
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